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The goal of this research brief is to
provide an overview of characteristics
of men attending Cornell Cooperative
Extension (CCE) parenting programs
in New York State between 2009 and
2013.  Additionally, the  Dbrief
concludes by offering strategies for
more effectively involving men in
future parenting efforts.

Men Who Attend CCE Parenting
Programs.

The Cornell Cooperative Extension
(CCE) system offers a variety of
programs for parents and caregivers.
Offered at CCE  associations
throughout New York, these programs
reach a wide range of families and
seek to promote positive parenting
and, ultimately, healthy family and

presents data collected from male
participants in CCE parent education
classes between 2009 and 2013. Data
were collected from participants at the
first session (a pre-test) and at the last
session (a post-test). Between the
years 2009 and 2013 a total of 2,935
participants took part in programs. A
majority of these participants were
female (66%) with 28% of
participants being male.

The following summaries use data
from 835 men who completed a pre-
test survey given at the first session of
their parenting class. Attendance has
varied throughout the past few years,
with the highest proportion of men
attending CCE classes occurring in
2011 (34%) with a drop in male

child development. ~ This section attendance in 2013 with 23%.
Gender
®m Female
m Male

No answer/Refused
to respond




Between the years 2009 and 2013,
male CCE parent education

participants attended a total of thirteen
parent education programs.
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Below depicts the proportion of men
and women attending various CCE
parenting programs across New York
State. Parents Apart reported the
highest proportion of men attending
their program (43%), followed by the
Parenting Skills Workshop Series
(38%) and the Magic Years Program

(33%). In addition, men participated
in classes in thirteen counties
throughout the state. Ontario County
reported the highest proportaion of
men attending a parenting program
(41%), followed by Cortland (40%)
and Tompkins (35%). Please note,
programs that report fewer than 75

Proportion of Men and Women By Program

B Women
H Men
20%

100%

90%

80%

70%

60%

50%

40%

30%

ig:ﬁ 38% 33% 30% 29%
0%

Q
?‘ Q *@ *?:b Q/Q\
o'a\(z
@’b




Proportion of Men and Women By County
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participants have not been included in reaching 12" grade or completing

the proportion charts. The level of their GED (36%) followed by those
educational attainment among the having attended, but not graduated

men varied widely, with the greatest from college (19%).
number of participants
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The vast majority of men attending (77%) and the largest group were
CCE parenting education classes married or partnered (44%).
between 2009 and 2013 were white
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Pre-Post Survey Results of Men,
2009-2013.

This study used a pre- and post-test
evaluation in which the participants
were asked to answer two identical
surveys—aone given at the first session
of the class and another given after
the completion of the last parenting
class. The survey included ten
guestions about parenting attitudes,
behaviors, and knowledge designed to
capture some of what was taught in
the class. The pre- post-study design
allows researchers to see if attitudes,
behaviors, and knowledge change
during the course of the workshop.
Using this type of research design
does not allow one to determine
whether taking part in the parent
education class caused a change in
knowledge, attitude or behaviors;
such changes could occur for other
reasons outside of the workshop.
However, it is possible that any
significant pre-to-post changes in
parenting attitudes, behaviors and
knowledge that are observed may
have resulted from taking part in the
program.

The following evaluation is based on
information provided by 605 male
participants who completed both a
pre- and post-test survey between the
years 2009 and 2013. The evaluation
also includes 1,372 female
participants who completed their
program and completed both a pre-

and a post-test survey. All ten of the
measures showed significant
improvements from the pre- to the
post-test at the ten percent level for
women. However, male outcomes
yielded significant improvements for
eight out of the ten measures.
Specifically, men reported increased
patience with their child, increased
confidence in making rules that take
their child’s needs into consideration,
increased belief that they have the
skills necessary to be a

good caregiver, decreases in how
often they yell at their child, increased
use of explanations for rules they
make, increased time spent reading
with their child, decreases in the
number of hours their children spend
watching television, and increased
belief that they have enough people to
count on when needed.

As previously mentioned, there were
two questions that were not
statistically significant for men:

e How many times in the past
week have you shown your
child physical affection (kiss,
hug, stroke hair, etc.)?

e How many times in the past
week have you told another
adult (spouse, friend, co-

worker,  visitor, relative)
something positive about your
child?



It is possible that the differences
between men’s and  women’s
outcomes are due to the limited
amount to data collected from men,
compared to women. With more data,
the likelihood of seeing statistically
significant results increases. However,
taken in the context of how
fatherhood identity and roles are
changing, it is also plausible that men
in this particular sample may
associate  physical touch and
communicating about their child to
other adults as less of a part of their
parenting responsibilities than the
women in this sample. As paternal
roles continue to become more similar
to maternal roles in  future
generations, we may See more
significant  outcomes for these
particular measures.

Quialitative Responses from Men.

At the end of a CCE parenting
education course, participants
complete a post-test. One question
asks participants to recount the most
important thing they have learned
from attending their parenting class in
one or two sentences. In total, 538
men provided a response to this open-
ended question. Responses varied
widely and were coded into ten
general categories. The five most
common themes that emerged are
summarized below along with a few
sample quotes.

1. Increasing confidence in

fathering:

» “I found that the entire
program was very helpful to
me being a new parent. I'm not
as afraid of my child
anymore... I feel more
prepared to deal with the
future with my daughter.”

» “I learned that I am a pretty
good dad.”

» “I was reminded of some of
the basics to good parenting. |
had my confidence bolstered
because | am doing many
things well.”

2. Learning more effective ways to
listen to and communicate with his
child:

» “To make more time to listen
to my child’s feelings.”

> “How to better communicate
with the kids. Allow them a
safe atmosphere to open up.”

» “Self-control - keeping patient
and listen to the child, besides
cutting them off or yelling at
them when they try to explain
a situation to me.”

3. Learning better
strategies:

discipline



» “I have learned to include my
son in decision making, to
explain why rules are there
and what they mean.”

> “Ways to positively discipline
the kids while at the same time
teaching them that our love is
unconditional.”

» “How to discipline my child
without verbal or physical

abuse.”
4. Becoming more involved in
everyday, routine childcare
activities:

» “How to be a father and treat
my son with all my love and
care. To play with my son
more and interact with more
when | get home.”

> “Be more involved with my
child, be a role model.”

5. Meeting other families that are
experiencing similar situations and
guestions:

» “Meet other parents and
share knowledge or ideas to
use everyday.”

» “I learned that many parents
are dealing with the same
issues that we are.”

)

> “I'm not alone.’

» “There are similar people
with similar problems, facing
the same situations that |
have or will eventually
have.”

There are many different ways to
recruit and engage men in parenting
education efforts. A majority of the
recommendations offered in this
section are from various parenting
experts working with fathers.

Ask men what works for them. Tim
Jahn, Human Ecology Specialist from
CCE of Suffolk County, recently
created and distributed a poll for
parents in Suffolk County. The goal
of this survey was to Dbetter
understand parenting education needs
in their county. Parents were asked
what days were best to hold parenting
classes, which method of contact they
preferred, what topics they would like
covered in parenting classes, among
many other questions. About 15% of
their responses were from fathers (12
surveys). Interestingly, the results
from the survey reveal that there was
no difference between the mothers’
and fathers’ responses.

This information is valuable for their
particular county because, from the
survey results, they have learned that
they do not need to tailor advertising
differently for men, than for women.



However, fathers’ responses will
likely vary across areas, so it is
helpful to find ways to reach out to
men in your county to understand
their specific needs. In other counties,
you may find that fathers’ responses
differ dramatically from mothers. If
this were the case, parent educators
could adjust advertising and
scheduling strategies to accommodate
these differences. ldeally, counties
could survey a wide range of fathers
to better understand their specific
needs, however, if this is not possible,
educators could conduct a simple poll
during the first class of a parenting
course to ensure mens’ needs are
taken into account.

Advertise incentives separately for
each parent. If funding allows,
incentives are a useful tool to recruit
parents to attend parenting classes.
For those using incentives, it is
common to offer one small incentive
per family (such as a $5 coupon for
gas or groceries) however this sends
the message that only one family
member needs to attend the parenting
class. Instead, if funding allows, men
may feel more motivation to attend if
incentives are offered to each parent
who attends.

Consider the time, location, and
length of classes. Any working parent
will be unable to attend a parenting
class that coincides with their work
schedule. To accommodate work
schedules, many parenting classes are

scheduled at night or on weekends.
However, there may be certain days
or times that work best for fathers
who are considering attending. If
possible, reach out to parents prior to
beginning a class to get a sense of
their scheduling constraints. Of course
you will not be able to accommodate
everyone’s  schedule, but by
connecting with parents, educators
will get a better sense of their
individual needs.

If it is not possible to collect feedback
prior to class, parent educators can
still ask participants their preferences
about time, location, and length of
class once the class has ended. This
feedback can then be used when
parent educators are deciding on
scheduling and location details for
future classes. One particular study
interviewed over 100 parents to
determine what barriers hindered
parents from attending parenting
classes. When asked where parents
preferred to meet for classes, they
responded that the most convenient
sites were locations that they visit on
a regular basis such as doctor’s
offices, child care centers, churches,
or health centers (Johnson, Harrison,
Burnett, & Emerson, 2003).

Communicate expectations. Many
parents are unsure if they need to
attend every session of a parenting
class. Sometimes parents feel that as
long as one parent attends the class,
that parent can fill in their partner on



the information later. While this may
be a viable last resort, it should not be
their goal. In fact, some parenting
programs are designed to include both
parents and are most effective when
both parents attend every session.
While Dbeing sensitive to busy
schedules and childcare constraints,
parent educators should be direct and
specific in the first session (or even
before the class begins) that the ideal
Is for both parents to attend every
class. Be sure to explain why it is
important that both parents attend and
the benefits that they will experience
If they are both present.

Review your curriculum: Is it
sensitive to fathers? The roles of
fatherhood are changing. Most fathers
are no longer solely defined as the
breadwinner for their family; rather
they are engaged in many facets of
parenting. Unfortunately, past societal
customs can take longer to adjust to
current fathering identities. Likewise,
some parenting curriculums may be
outdated and include activities,
phrases, research, or scenarios that are
not sensitive to fathers. Prior to a
parenting class, parent educators
should review their materials, such as
photos, group activities, role-play
scenarios, and pronouns used in
examples (interchangeably using she
and he) to see if any slight
adjustments are needed.

Consider including an add-on
session, just for men. If you find that

even after utilizing some of the
strategies previously discussed, men
are still not attending parenting
classes, one suggestion is to offer an
additional class just for men.
Throughout the regular course, parent
educators can ask participants if they
have a male partner interested in
attending a one time class for men. If
there is interest, pick a time location
that is convenient for these men and
even ask topics these men would like
covered. The one time session, with
other men, on topics they are
interested in may be what these men
need for a first time experience with
parenting education classes. If it goes
well, these fathers may be more open
to attending full classes in the future.

Conclusion.

Eight of ten measures of parenting
attitudes, behaviors, and knowledge
improved significantly from the pre-
to the post-test. This suggests that,
across the state, CCE parent education
programs may have a positive impact
on men. However, between the years
2009 and 2013, overall male
participation in CCE parenting
programs is significantly less
compared to female involvement
(28% male participation and 66%
female participation).

If possible, parent educators, and all
those who work with fathers, should
assess  whether their programs,
resources, and policies encourage
male participation. We also suggest



that parent educators consider the increase male participation in their
suggestions offered in this brief to own particular parenting programs.
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Visit the Parenting Project website at:

https://www.human.cornell.edu/engagement/parenting-project

This work was supported by a joint research and extension program funded by Cornell
University Agricultural Experiment Station (Hatch funds) and Cornell Cooperative Extension
(Smith Lever funds) received from Cooperative State Research, Education, and Extension
Service, U.S. Department of Agriculture. Any opinions, findings, conclusions, or
recommendations expressed in this publication are those of the author(s) and do not necessarily
reflect the view of the U.S. Department of Agriculture

Eliza Lathrop Cook is an Extension Specialist in the in the Department of
Policy Analysis and Management at Cornell University.

Cornell
Human Ecology

© 2014 Cornell Cooperative Extension /’\\
Cornell University offers equal program

L Bronfenbrenner Center
and employment opportunities for Translational Research

11



https://www.human.cornell.edu/engagement/parenting-project



Accessibility Report



		Filename: 

		Engaging More Men in CCE Parenting Education Programs_Research Brief.pdf






		Report created by: 

		JC2933


		Organization: 

		





 [Personal and organization information from the Preferences > Identity dialog.]


Summary


The checker found no problems in this document.



		Needs manual check: 0


		Passed manually: 2


		Failed manually: 0


		Skipped: 4


		Passed: 26


		Failed: 0





Detailed Report



		Document




		Rule Name		Status		Description


		Accessibility permission flag		Passed		Accessibility permission flag must be set


		Image-only PDF		Passed		Document is not image-only PDF


		Tagged PDF		Passed		Document is tagged PDF


		Logical Reading Order		Passed manually		Document structure provides a logical reading order


		Primary language		Passed		Text language is specified


		Title		Passed		Document title is showing in title bar


		Bookmarks		Passed		Bookmarks are present in large documents


		Color contrast		Passed manually		Document has appropriate color contrast


		Page Content




		Rule Name		Status		Description


		Tagged content		Passed		All page content is tagged


		Tagged annotations		Skipped		All annotations are tagged


		Tab order		Passed		Tab order is consistent with structure order


		Character encoding		Skipped		Reliable character encoding is provided


		Tagged multimedia		Passed		All multimedia objects are tagged


		Screen flicker		Passed		Page will not cause screen flicker


		Scripts		Passed		No inaccessible scripts


		Timed responses		Passed		Page does not require timed responses


		Navigation links		Passed		Navigation links are not repetitive


		Forms




		Rule Name		Status		Description


		Tagged form fields		Passed		All form fields are tagged


		Field descriptions		Passed		All form fields have description


		Alternate Text




		Rule Name		Status		Description


		Figures alternate text		Passed		Figures require alternate text


		Nested alternate text		Passed		Alternate text that will never be read


		Associated with content		Passed		Alternate text must be associated with some content


		Hides annotation		Skipped		Alternate text should not hide annotation


		Other elements alternate text		Passed		Other elements that require alternate text


		Tables




		Rule Name		Status		Description


		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot


		TH and TD		Passed		TH and TD must be children of TR


		Headers		Passed		Tables should have headers


		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column


		Summary		Skipped		Tables must have a summary


		Lists




		Rule Name		Status		Description


		List items		Passed		LI must be a child of L


		Lbl and LBody		Passed		Lbl and LBody must be children of LI


		Headings




		Rule Name		Status		Description


		Appropriate nesting		Passed		Appropriate nesting







Back to Top


